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Abstract 
The aim of this study is to determine the perceptions of prospective teachers of English on creative drama and to 
introduce creative drama as a teaching method. This study was designed as a single group pre-test post-test experimental model. 
For the purpose of the study, three hours curriculum related to Shakespeare’s life and his contributions to literature was prepared 
and applied. The participants of this study are thirteen third graders of Dokuz Eylül University, English Language Teaching 
Department in 2012-2013 academic year. The qualitative analysis of data collected through KWL Forms and a survey consisting 
of open ended questions administered to the participants as a pre and post test. The whole session was video-recorded by another 
person with the permission of the participants. The results of this study mainly indicate that creative drama can be an effective 
teaching method in English Language teaching classrooms. Furthermore, it helps to increase students’ motivation and creativity. 
Keywords: Creative drama,  English Language Teaching, Shakespeare’s life, teaching method.  
1. Introduction                                                                                                                                                         
English language teaching requires the use of authentic materials for a successful acquisition of the target language. 
Creative drama which involves students intellectually, emotionally, physically, verbally and socially to the target 
subject can be a useful tool for this goal (McCaslin, 1990).  It is assumed that English language teacher candidates 
may benefit from creative drama both in learning their subject areas and in their future professions (Güryay, 2012).  
1.1. What is creative drama? 
In 1972 The Children’s Theatre Association of America defined creative drama as “an improvisational, non-
exhibitional, process-centered form of drama in which participants are guided by a leader to imagine, enact; and reflect upon 
human experiences (Wagner, 1998:10). Creative drama is also defined by San (2006) as the individual’s explanation 
and enactment of an experience, an event, an idea, an abstract concept, and behaviour in play-like processes where 
observation, experience and feelings are considered with the help of theatre or drama techniques by a group. 
Heathcote (1991) argues that creative drama is enriching life experiences; namely, it is life practice.  
1.2. The use of creative drama in second language teaching 
Since profound learning fuses both learning and feeling, the lessons students take with creative drama will most 
probably stay with them. They are assimilating material in a natural and relevant way (Rice and Sisk cited in 
Wagner, 1998). This feature of creative drama is shared by second language acquisition which requires authentic 
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and natural language use. Thus, as proved by several studies (Vitz, 1984; Maranon, 1981; Planchat, 1994), creative 
drama has positive effects on second language.  
Answers to the questions what, why, when, where, how and to whom determine creative drama process and its 
stages. Furthermore, these form six principles; theme/learning domain, content, roles, framework/ plan, equipment, 
strategies. According to Adıgüzel (2010) there are three stages in creative drama; preparation-warming up, 
animation, evaluation-discussion. The lesson plan of this study is formed according to these principles and stages. 
2. Methodology 
Pre-test & post-test experimental model has been employed in this study. The participants were 13 teacher 
candidates studying 3rd grades in ELT Department, Dokuz Eylül University, during the academic year of 2012-2013. 
KWL Forms (one is about Shakespeare’s life and one of about creative drama) and questionnaire containing open 
ended 5 questions were used for data collection. For the purpose of the study, two hours curriculum related to 
Shakespeare’s life and his contributions to literature was prepared and applied. Creative drama method and 
improvisation technique were devised in order to teach Shakespeare’s life, to make students wonder him and his 
works and to help students realize the significance of symbols in life.  
2.1. Lesson Plan:  
Pre and Post-Activity: KWL forms and survey were administered in the beginning and at the end of the lesson. 
Preparation-Warming up: Teacher announces that they will play a version of “Catch and carry handkerchief” 
game with hat (Erdoğan, 2008). After teacher’s explanation of the rules, they play the game. Secondly, teacher 
requires students to stroll in the classroom while looking at the pictures on the wall. Simultaneously, the teacher, 
with soft background music, reads two sonnets of Shakespeare. Later on, s/he asks students to walk around 
imagining England in 1564. S/he utters some sentences describing those years in England and adds: “that year a 
genius is born in Stratford. Years pass and this genius stages Romeo and Juliet for the first time. Imagine that you 
are among the audience that day. Our stage is here; now please take a seat …” Teacher asks them what they felt 
during this activity. S/he asks “if Shakespeare was alive what would you talk to him?”  
Animation: Teacher divides the students into five groups and distributes different parts of Shakespeare’s biography. 
Having read these passages silently, students prepare improvisations about important points. The class watches the 
improvisations. After each animation, teacher asks some questions to the class. Then, teacher distributes the whole 
biography to the class and gives time for reading it.  Lastly, they discuss how animations overlap with the passages. 
Evaluation-discussion: Teacher forms four groups. S/he distributes them craft papers and drawing pencils and 
wants all groups to draw a time line which illustrates turning points of Shakespeare’s life. When the groups finish 
the task they show and discuss it with the class. In the end, all the craft papers are hanged on the wall. 
3. Findings  
In this part, findings were presented as frequency tables and some direct citations from what teacher candidates said 
were also included. The data analysis of KWL forms related to creative drama is given below: 
3.1. English Teacher Candidates’ Perceptions, Wonders and Knowledge About Creative Drama 
The summary of findings to the questions “What do you know about Creative Drama?”, “What do you want to 
know about Creative Drama?” and “What did you learn about Creative Drama?”  is presented in Table 1.  
 
 
 
Table 1. Overall results of KWL Forms of English Language Teacher Candidates Related to Creative Drama 
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What do they know?    
Category Code f Expressions 
I don’t know anything at all I know nothing 5 “not much” (3) 
I don’t know much about creative drama (11) 
It’s similar to theatre Theatre-play like 2 It’s about drama, theatre or play (13) 
Creativity Imagination 3 I think creative drama enables students to perform the 
lesson without restricting their imagination. 
Improvisation Improvisation-enactment 3 Participants’ improvisation of various subjects by using 
their own creativity 
 
Category 
 
Code 
 
f 
 
Expressions 
What do they want to learn?    
I want to learn everything Everything 6 I want to know creative drama in detail (1) 
Everything (7) 
What it is  What? 5 I want to know what creative drama is (11) 
How it can be used How? 6 I want to know how I can do creative drama (6) 
The benefits of creative 
drama 
Advantages 2 I want to know how students can benefit from creative 
drama. (2) 
What did they learn?    
 
Category 
 
Code 
 
f 
 
Expressions 
Application process -Enactment 
-Improvisation 
4 Making enactments (5) 
I learnt that creative drama is improvisation 
Affective area -Enjoyable 
-Beatic 
-Amusing 
10 Creative drama is an enjoyable way to teach. It is 
spontaneous (6) 
It is spontaneous and make students learn more 
effectively (7) 
Learning-teaching 
environment 
-Active student 
-Permanent knowledge 
-Developing language 
competence 
5 It makes children creative, active in the lesson (1) 
It makes children creative, active in the lesson (1) 
Students do not memorize the information but they really 
learn something and don’t forget. 
 
3.2. English Language Teacher Candidates’ Perceptions, Wonders and Knowledge About Shakespeare 
The summary of findings to the questions “What do you know about Shakespeare?”, “What do you want to know 
about Shakespeare?” and “What did you learn about Shakespeare?” is presented in Table 2.  
Table 2.  Overall results of KWL Forms of English Language Teacher Candidates Related to Shakespeare 
 
What do they know?    
Category Code f Expressions 
His works Romeo & Juliet 
Hamlet 
Sonnets 
9 He wrote sonnets and poems (4) 
I know about his plays some of which are Romeo and 
Juliet, Hamlet, Othello (13) 
His Life He is English 
His love 
3 He was in love with a woman (8) 
He had an important place in English literature.(10) 
I know nothing I don’t know anything 3 I think I don’t know anything (7) 
What do they want to learn?    
Category Code f Expressions 
His Life His life 8 His life (11) 
His works His sonnets 
His works 
6 “I want to know what kind of lesson we can understand 
from his plays” (1) 
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Messages of his works “his all plays” (13) 
Whether his life affected his 
works or not. 
How his life affected his 
works 
4 Are the events he experienced real or are they his 
observations?(3) 
I don’t know what kind of life he lived and how it affected 
to his plays (7) 
His social life Social life 
The affect of society 
2 “I want to know about how he lived a social life, what 
kind of elements effected his writings” (2) 
What did they learn? 
Category Code f Expressions 
His life Education 
Parents 
Marriage 
Children 
Socio-economic situation 
13 He died on his birthday. He did not actually want to 
marry with his wife. He had three children one of which 
died at childhood. (6) 
He was born in 1564. His father was at first well made, 
but after a few years, he lost his fortune. He quitted 
school to work and help his father. He never preceded a 
university. In 1582, he married to Anne Hathaway 
involuntarily, because she was pregnant. Between 1594 
and 1596, he wrote Romeo and Juliet, Richard II, A 
midsummer Night’s Dream. He had enemies, one of 
which  is Robert Grene and he wasn’t approved at first.. 
Then, he gained fame and became successful. Iin 1616, he 
passed away. (13) 
His works Romeo and Juliet 5 His early writing career was unsuccessful. Nevertheless, 
he became famous with Romeo and Juliet. He bought a 
hıouse in London. He died on his birthday. (10) 
 
To summarize, KWL forms indicate that most of the participants knew either nothing about creative drama or 
confused it with theatre while few of them mentioned imagination. They wanted to learn everything about creative 
drama. After the educational treatment they learnt the application process, affective area and learning environment 
of creative drama. With regards to Shakespeare, KWL forms show that majority of the participants knew nothing 
while some of them mentioned his works and his life. They wanted to learn Shakespeare’s life more than his works 
and after the lesson all of the participants have learnt his life in detail. 
3.7. The analysis of survey questions 
The first question directed to the students was “What reminds you Shakespeare’s name at first sight?”In pre-test 12 
out of 13 teacher candidates declared that it reminded them his works such as Hamlet, Romeo and Juliet. A 
participant underlined the difficulty of pronouncing “Shakespeare”. On the other hand, in post test all of the 
participants emphasized Shakespeare’s biographical information besides his plays and sonnets. They mentioned his 
marriage with a woman he doesn’t love much (n: 3), his poor childhood (n:2), his chequered life (n:2) and so on.  
 The second question was “How was Shakespeare’s life in your opinion?”. In pre-test while some teacher 
candidates stated that Shakespeare had spent most of his time in library (n:3), he was well-educated (n:2), 
intellectual (n:6), two participants pointed out that he had a life full of pain. In post-test they gave much more 
detailed and comprehensive information related to his difficult childhood (n:6), his involuntary marriage (n:9), his 
death on his birthday (n:6), his love for hunting (n:1), his mysterious life (n:2), his children (n:2) and the fact that he 
had never experienced love in real life (n:3).   
 The following question was “How can a teacher of English use Shakespeare’s life and his works in his/her 
class?”. To this question participants frequently answered that it can be used in the analysis of literary works (n:9), 
besides, they emphasized that it may be used as a reading passage (n:2). In the light of these answers, it can be 
claimed that participants think they can use Shakespeare’s biography most probably in teacher-centred activities. 
Nonetheless, in post-test, thanks to creative drama, they can use Shakespeare’s life in developing students’ reading 
and speaking skills (n:6), in supplying activities that help students to learn life (n:1), in developing students’ 
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linguistic skills via improvisation, role-playing and enactment. Namely, creative drama seems to have helped 
teacher candidates to notice different teaching methods and techniques related to Shakespeare’s life and works.  
 The fourth question; “What is creative drama?” in pre-test shows that teacher candidates define creative 
drama as the analysis and enactment of various literary works (n:9). They also mentioned improvisation (n:3) and 
enactment (n:5). Nevertheless, these concepts are perceived as the adaptation and interpretation of a literary work to 
the contemporary world. In other words, they confused creative drama with dramatization In post test, however, 
teacher candidates stated that creative drama is an effective teaching technique (n:1), it is realized with the help of a 
leader (n:2), it focuses on imagination (n:5), and it is based on plays (n:4), improvisation (n:3) and enactment (n:2). 
What is more, they underlined that participants enact by using their life experiences and creativity.  
The answer of all the participants in both pre and post tests to the last question  was that creative drama can 
be used in English lessons. They indicated that creative drama can be used in reading dialogues (n:2), in 
dramatization (n:4), in vocabulary teaching (n:2) and in order to make lesson much more enjoyable (n:3). It is overt 
that teacher candidates confused creative drama with dramatization. On the other hand, in post test they explained 
that creative drama can be used in order to bring real life to the classroom (n:2), to develop students’ speaking skills 
(n:5), to teach language by using word patterns (n:2). They also emphasized the importance of improvisation, 
enactment and role-playing to this aim.  
Conclusion  
In the light these findings, it is possible to say that English language teacher candidates are willing to learn creative 
drama and use it in their future professions. The educational treatment raised their awareness about the application 
possibilities and advantages of creative drama such as authenticity and creativity. Moreover, creative drama helped 
them in learning Shakespeare’s life and wonder about his works. While participants had little knowledge about 
creative drama and Shakespeare’s life, they could give detailed information about both subjects in the end. 
Therefore, it can be suggested that creative drama can be put in the curriculum of English Language Teaching 
Departments. Nonetheless, further research should be carried out related to the use and efficacy of creative drama in 
English language teaching lessons. 
References 
Adıgüzel, H. Ö. (2010). Eğitimde yaratıcı drama. Ankara: Naturel Yayınevi.  
Erdoğan, G. (2008). Lise 3. sınıf öğrencilerinin depresif belirti ve öz kavram düzeylerine yaratıcı drama çalışmalarının etkisinin incelenmesi. 
Unpublished graduation project. Çağdaş Drama Derneği Yaratıcı Drama Liderliği/Eğitmenliği Programı. Ankara.  
Güryay, B. (2012). The Use of Creative Drama. In Çubukçu, F. (Ed.) Teaching skills: From theory to practice (pp. 223-241). Ankara: Nobel 
Akademik Yayıncılık Eğitim Danışmanlık. 
Heathcote, D. (1991). Collected writings on education and drama. In Johnson, L. O’Neill, C. (Eds.). Evanston, Illinois: Northwestern University 
Press. 
Maranon, S. P. (1981) A descriptive analysis of a program of creative dramatics with a bilingual/ bicultural content (Spanish/ English): 
Implications for English oral language development of Mexican American children. Ph.D. Dissertation., University of Colorado at 
Boulder, 1980. Dissertation Abstracts International 42/1: 124A. (UMI No: 8113984) 
McCaslin, N. (1990). Creative drama in the classroom. Studio City, CA: Longman. 
San, İ. (2006). Yaratıcı dramanın eğitsel boyutları. In Adıgüzel, H. Ö. (Ed.), Yaratıcı Drama 1985-1998 Yazılar (pp. 113-122). Ankara: Naturel 
Yayınları.  
Planchat, J. (1994). The usefulness of educational drama as a means of improving the communicative competence of early French immersion 
students: a pilot study conducted at the grade two level in St. John’s, Newfoundland. M.Ed. Thesis. Memorial University of 
Newfoundland. Memorial University Digital Archives Initiative 76204445 
Vitz, K. (1984). The effects of creative drama in English as a second language. Children’s Theatre Review. 33-2 , 23-26. 
Wagner, B.J. (1998). Educational drama and language arts-what research shows.  Portmouth, NH, USA: Heinemann. 
 
